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| Fundamental aspects

International collaboration creates a network of training centres in anthroposophical curative
education and social therapy. On the one hand each centre thus keeps its own, unique profile, and
on the other a context has been established for mutual awareness, learning and development. As a
result, the training sphere presents as a cohesive whole with its own identity.

The members of the Curative Education and Social Therapy Council's International Training Group
see recognition as a process which is mutual. In terms of quality development this involves equal
rights and commitment to collaboration, which leads to a shared learning process and new
opportunities.

The basis for the questions relating to recognition is given in the Handbook published by the
Council which contains the fundamental principles for training quality and collaboration in the
international network as a basis for further development.

The need for recognized training courses exists at different level for
e students or applicants considering the available options

e centres employing trained staff, with reference to the quality and competence of
individuals

e training centres in their collaboration in a network with the same aims and interests

e the Training Group itself and the international network when it comes to representing the
professional profile of anthroposophical curative teachers and social therapists internally
and externally.
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Recognition within the Curative Education and Social Therapy network does not take the place of
recognition given to training centres under the legislation pertaining in their region. There they are
subject to national regulations and conditions applying to training, which are the basis for training
given in the region where government recognition and the professional legal status of graduates
are concerned.

Recognition by the Medical Section [ Curative Education and Social Therapy Council implies that
the curriculum and methods of a training course are in accord with training in anthroposophical
curative education and social therapy. It can be given for training courses of different length,
levels (see EU training levels, for instance) and specialist areas within the professional spectrum.

Il Conditions

The basis for recognition given to a training centre in the International Training Group's network
are

Active collaboration in the Training Group

Recognition can be given to training centres which are reqularly participating in the work as
members of the international and national network of the Curative Education and Social Therapy
Council's Training Group. This includes attending meetings and conferences and shared training
events, and providing information about developments at one's own centre.

Transparency [ information concerning course design and the current situation at the training
centre

Once the application is running, the centre produces a portfolio with detailed information on
course design, training methods and the current situation. A self-evaluation report must also be
included.

Colleagues to follow developments

Centres have partners for the recognition process. These visit, sit in and have talks for the purpose
of peer-evaluation.

Il Processes

Responsibility for the recognition process lies with the Recognition Group as owner of the process.
It is assisted by Recognition Mentors who visit the centres.

1 Application

The centre wishing to gain recognition informs the Recognition Group, submitting a portfolio
containing full details of the training work (see Self-Evaluation Report and Portfolio
questionnaire).

2 Method

The Recognition Group initiate the process, coming to an agreement with the centre on the choice
of mentors.
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3 Implementation

The basic elements for recognition criteria are given in the Training Manual, the centre’s self-
evaluation and the perceptions of the Recognition Mentors.

The mentors visit the centre and send a report to the Recognition Group in which they state if they
support the application.

The Group makes the decision concerning recognition.

Recognition is granted for five years, after which it may be renewed. Renewal will also be
necessary if there have been fundamental changes.

Other possible decisions are:

Specific recommendations are sent to the centre, with recognition dependent on their
implementation.

Recognition is not granted.

In the latter case, the centre will be able to appeal to the Arbitration Group.

Recognition may be withdrawn when the conditions for it no longer apply. The decision will be in
the hands of the Recognition Group.

4 Certificate

A certificate of recognition will be issued by the Medical Section / Curative Education and Social
Therapy Council. Centres may refer to this in their documents and in certificates/diplomas (e.g.
using the formula: ‘Recognized by the Medical Section at the Goetheanum, Curative Education and
Social Therapy Council).

5 Costs

The Recognition Group and its mentors charge no fees. Their expenses are reimbursed as required.
The centre which has applied for recognition pays the necessary expenses of the mentors involved
in the process.

IV Structure

Structural preconditions for recognition processes are met by the

1 establishment of a Recognition Group

This consists of 3 persons from centres which are members of the International Training Group.
These may be proposed by the Training Council and need to be adopted by the Training Group.

2 appointment of mentors by the Recognition Group
Mentors normally have the following qualifications:

Practical experience in training in the field of curative education and social therapy
Several years' experience in training

Responsible position in a training centre

Completion of qualification course
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3 qualification courses

Qualification courses established for mentors in recognition processes will as a rule be run before
or after the International Training Conferences in Kassel.

Adopted by the Internatinal Training Group
of the Curative Education and Social Therapy Council
Kassel, April 2005
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Portfolio questionnaire

Medical Section at the Goetheanum
Curative Education and Social Therapy Council
International Training Group

1 Training centre

NamME iN The VEINACUIAI: ..ottt e ee e et ee e
Name translated into ENGliSh: ..ot
Legally reSpoNSiDIE DOAY: .......cc.iuiuiriieiecr ettt
Year When @StabliShed: ..ottt st s
S LT ettt et e ket Rttt
Country/post OF Zip COURMTOWN: ....ouieeecieeeeteeee ettt
T ES] 0140 T4 TSP
TP PTTPR
L P 1 PSR SPSTTN
WWW Lottt ee e sttt e 6 148828 R8 £ 4542 £ 45881 180 RE 8 1o RE et e
CONTACT POISON: .ottt sttt b e e et bttt

2 Aims and goals of training

We train staff for the following areas in curative education and social therapy:
(If you offer several training courses, please fill in a questionnaire for each type and form of training]

(e.g. staff in the educational sphere, teachers, therapists)

Training outline/ guiding principles enclosed’

3 Who is accepted for training?

What are the minimum educational qualifications?

Is completed vocational training required? Yes/ No’
Admission contingent on personal interview? Yes [ No

Required minimum age on admission? ............... years
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Is admission contingent on a completed period of practical work?
Yes [ No Minimum length of practical work period............

4 Method of training
What form does the training take?’
a. practice-integrated [ or tertiary [ secondary education O

b. full-time O or part-time O
How long does the training take? cereeeeneeenns YEQIS
How many different years of the course run concurrently? ...

How many places do you have available? .

How much time does the training take (no. of hours)?*

theoretical teaching: 45-min [ 60-min sessions®
teaching the arts: ceverererereenes 45-min [ 60-min sessions
specialist practical, with instruction: ... 45-min [ 60-min sessions
practical work: 45-min [ 60-min sessions

other subjects L 45-min [ 60-min sessions

Which curriculum do you use? (Please append curriculum or a summary)

Describe your methodology and special features®

page 6 of 16



5 Conclusion of training course(s)

a) Do you have internal or government-prescribed examinations?
O No examinations

O Internal examinations

O Government or academic examinations

Please append a description of the contents of your examination system.

b) People who complete the training have government recognition as members of the following professions

(original term)

year P year: e YEAr: e

Please include a copy of your certificate.

Completed professional training provides entitlement for the following higher qualifications

6 Faculty
Who is in charge of your training centre?’

Please include a list of your teaching staff, using the pattern given below:

Name profession [ acad. qualification Area of
responsibility

Permanent staff®
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Regular visiting lecturers’

7) Quality development
Are you using an instrument for quality development? Is your centre certified by a specific method?

8) Collaboration [ networking

Name the centres with which you collaborate. What form does this take?

9) Prospects

What necessary steps, changes, and opportunities for development do you see in the short and in the long run?
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10) List of enclosures

O Guiding principles [ course design

O Curriculum

O Documents to demonstrate financial situation (e.g. annual finance report)
O History of the training centre

O Information published on the training

O Government/ academic recognition documents

O Details of examination procedures

O Certificate

O List of staff

O Annual reports

Notes for the questionnaire

" Please include the guiding principles or design for your training (or other suitable documents which describe your aims.
’ Please delete as appropriate

° Definition of forms of training

Practive-integrated training: Students do practical work at the training centre or in practical experience positions at
centres connected with it.

Tertiary [ secondary education: Training in the centre without practical work except for occasional work-experience
periods in different spheres of work

Full-time training: Students are not able to do other gainful work during their training

Part-time training: Students are able to do other gainful work during their training

* Relating to the whole period of training

® Please delete as appropriate

® Key words, please, or a separate page

" Please give details of leadership structure and personnel
® Permanent staff

° Regular visiting lecturers teach regularly at the training centre but are not on the staff. Visiting lecturers who do not attend
regularly are not included in this questionnaire.
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Self-evaluation

A self-evaluation report is an integral part of the enclosures with a centre's application for
recognition.

Although it is primarily a matter of giving recognition to the centre in the context of the training
impulse for anthroposophical curative education and social therapy, the whole process also serves
to support the centre's self-evaluation.

In the long run, any aspect of the aims and work can only be adequately perceived if everyone
involved regularly reviews and evaluates it.

For the process does not end with recognition. The appointed mentors and the Recognition Group
are required to do their work again at five-year intervals. This means that forms of self-evaluation
would be necessary and must be applied in the intervening time so that quality can be cultivated
at the centre.

Self-evaluation report includes
e Brief status review (e.g. on the issues raised in guidelines and notes)
e How does the training centre deal with the issue of quality development and assurance?

e  Which three issues occupy people at the centre most at the moment? (Brief
characterization of these)

e  What are the centre's visions of the future?

The self-evaluation report is the starting and reference point for the talk with the evaluators. This
ensures that the talk strengthens the trainers' self-reflection.

It is important to note that mentors do not have advisory function (we do it like this: ....). Solutions
for outstanding questions must be found by those concerned, with the evaluation talk at best
supporting the process of finding a solution.

(Written by Andreas Fischer)
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Evaluation guide |
for the talk with training centres

Every training centre has an impulse which it wants to nurture and develop inwardly and bring to
realization in outer terms. As a result, evaluation may essentially go in two directions,

inward-directed, concerning the basis, the guiding principles, internal commitments and
regulations, the instruments for reflection, cultivation of the fundamental insights and
the responsibilities connected with these

coming from outside, concerning acceptance of the basis and the chosen approach,
collaboration, financial resources, the qualifications of those involved, recognition of
diplomas or certificates, and further development.

With both, the focus is always on the way one sees one's own task, as formulated in the guiding
principles. The guiding principles of the centre thus become the reference point for evaluation,
being on the one hand the standard chosen by those who work at the centre and on the other also
the basis for public recognition.

A set of guiding principles has three aspects.

First there is perception of a need, in this case that it needs people who are professionally
and humanly qualified to support, care for and educate people with disabilities..

In response to this need, the training centre formulates a range of training courses.

The source for fruitful ideas to take the work forward is also part of the guiding
principles, so that in this case anthroposophy is the basis to be acknowledged by everyone
concerned, both internally and externally.

Three main areas can be distinguished, though they interpenetrate and often cannot be clearly
differentiated.

The first area is the training centre itself and the way it sees its functions (methodology,
curricula and organization).

The second area is that of the students (impulses, mentoring, reqgulations).

The third area casts light on the centre's position in relation to inner and outer aspects
(services, research field, life of rights).

The guideline below considers four main themes. Questions on these themes are intended to
encourage more.

The main points are

responsibility towards the training impulse
collaboration of all involved
question of inner substance

perception of the training centre as a community with common purpose
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frammmg centre

directed to the otside students directed inwards

network

collaboration COMUTLON pUrpose

Impulse

This concerns the relationship of everyone involved—students, teaching staff, institutions and
authorities—to the training centre's aims. The focal question is how the centre's impulse is
perceived and given recognition in the outside world. It is, however, also a question of cultivating
one's own understanding of the purpose and developing it further, acceptance, pastoral approach,
support and responsibility of teaching staff within their remit.

Training centre

Do concepts relate to the guiding principles?
What is the ethos concerning the qualification and further training of teaching staff?

Students

Have criteria been established for the admission and exclusion of students?
How is the level of training assessed?

Network

Have the centre's guiding principles been recognized by the authorities ?
Has collaboration been established with other training centres?

Collaboration

This area concerns collaboration among those involved on the one hand and the issue of
transparency on the other. Responsibilities and mandates are clearly established, and organs
established with spheres of function and responsibility. At the rights level, questions concerning
recognition of the training and certificates or diplomas are also important.

Training centre

How does the centre perceive the needs that exist in practice?

Do teaching staff have the opportunity to share in developments and the administration of the
centre?

Are responsibilities and mandates transparent and known?

Is there reflection on the effect of the training in practice?

Students

Do the students have a say in their training, are there organs for feedback?
How does the centre deal with conflict situations?
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Network

Is the centre in touch with the stream of experience and research in the field of its training
competency?
Is dialogue maintained with other centres and with the institutions?

Substance

Here it is a question of how anthroposophy is cultivated, lived and brought to realization as the
basis of the impulse. On the one hand this concerns work on the basics at all levels, on the other
also the sphere of training concepts and their implementation in practice.

Training centre

Is work being done on the basics in connection with the guiding principles?
Are there forms of self-evaluation?

Students

How do you take account of student's personal development?
How are students mentored?

Network

Are there opportunities for contact with the anthroposophical movement?
Do teaching staff make use of opportunities for further training?

Common aim

Here the emphasis is on everything connected with collaboration, but also the sphere of individual
competencies. How are teaching staff prepared for their work and qualified, what ranking value is
given to collegial intervision and advice, and are there forms and instruments for quality
development and assurance?

Training centre

How are social relations cultivated within the training centre?
How does the training centre cope with the tension between professional competence and
competence in adult education?

Students

What is done to make the individual feel understood and also part of a community?
Is there room for individual peculiarities?
How would you characterize the culture of collaboration with teaching staff?

Network

Are there instruments for evaluation of the teaching, e.g. intervision, sitting in?
Do you take note of new scientific discoveries relating to professional matters in curative
education and social therapy and also in adult education ?

The above questions are merely suggestions and may be extended, added to and deepened.

(Written by Andreas Fischer)
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Evaluation guide Il
for the talk with training centres

According to F. Glasl's holistic system concept, organizations and institutions fall into three sub-
systems (cultural, social, technicalf/instrumental) with seven essential elements.

This is the basis for diagnosing current status concerning inner relationship and relationship to the
environment. The concept is helpful with self-evaluation as it permits the identification of
strengths and weaknesses, determination of the current developmental state, and the definition of
fields for future development.

The cultural sub-system is made up of

1) identity

2) concepts, strategy, policies

This concerns value concepts, guiding ideas and fundamental ways of thinking.

The social sub-system is made up of

3) structure

4) people, groups, climate

5) individual functions, organs

This concerns forms and laws pertaining to common endeavour.

The technical/instrumental sub-system is made up of
6) processes, procedures

7) physical means, equipment

This concerns structures and equipment.

Possible questions to serve evaluation

1) Identity

e Do we have guiding principles? Do they come alive for us? How?

e What do we mean by ‘learning'?

o s the training centre also a place of learning for teachers?

e Do the teaching staff have common awareness of the central purpose of our training
centre and the educational approach?

e Have the unique characteristics of our centre been established?

« How do people see our centre? (Differently to the way we see it?) What is your image in
the more immediate public domain?

e How far do economic aspects determine our decisions?

2) Concepts, strategy, policies

. Do we have a basic training concept?

. What are the future challenges we see for our centre?

. What fundamental changes have we made at our centre over the last 5 years?

. Do we have long-term goals in the training structure?

. Have specific learning goals been identified (relating to stages, years or projects)?

. How do we develop new strategies?

. Are we developing our educational approach further? Is the matter being actively
considered?

. How far are we ready for things that are new? How experimental are we?

. What can ‘product development’ mean for us?
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Who are my clients (what expecations, how do we fulfil ...)?
How high does public relations work rank with us?

Do we have a school magazine?

How is our political/communal/regional contact organized?

Is there a concept for canvassing to obtain third-party funding?

3) Structure

Is the structure of our training centre transparent to everyone concerned?

Do we have a business plan (for the board, the headship)?

How is the centre organized (organs, bodies, hierarchy), do we have an organigram?
Are the points of intersection clear?

Do we have regular conferences? How are they structured?

Does our structure permit mirroring from outside?

What do the annual plans of the teaching look like and the timetable (lessons,
examinations, projects ...)?

Do teaching staff sit in on each another?

In what form can students have an input?

Do we have a mentor concept for students?

What internal agreements exist (concerning absences, marking, etc.)?

What kinds of collaboration with others do we have (other training centres, institutions,
authorities, etc.)?

Which structure are felt to be counterproductive?

4) People, groups, climate

Are there enough of us to carry our centre from inner conviction?

What is the age structure of teaching staff at our centre?

Do we have a 'dispute and conflict culture'?

Do people have different value systems and does this lead to power struggles?

How do remits and mandates live among us? How are burdens spread?

Are we always able to find the teaching staff we need? How well qualified are our trainers?
How much fluctuation is there at our centre?

How do we rate the climate/motivation for work among the teaching staff?

How do our students feel about being with us?

5) Individual functions, organs

Are the areas of responsibility for faculty meetings, business management and organs
clearly established?

Do our organs function on the basis of a uniform awareness of the culture at our centre?
How do the directors of the school/college take up their leadership functions?

How far does the educational autonomy of trainers go?

Who is responsible for, sustains and does the publicity work?

6) Procedures, processes

Do we reflect on the process of our development? Is educational work reviewed and
considered in prospect?

How are decisions made?

How does information flow between organs?

Are changes evaluated?

What is the admissions procedure for those who apply to do the training?

What is the admissions procedure for teaching staff?

How are new colleagues introduced and supported?

Are the necessary framework elements (timetable, festivals, events, etc.) organized in a way
satisfactory to all concerned?

How does further training run? (plan, who, how often, budget, report, evaluation, ...)
How do teaching staff work together?
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. How do we deal with deficiencies of teaching colleagues?

. What do we do about new ideas brought forward?

. How do we deal with conflict?

. How do we budget?

. Which processes/procedures are detrimental to the centre itself?

7) Equipment, physical means

. What is the state of our buildings (condition, capacity)

. How are classrooms equipped?

. Do we have adequate financial means to run the school?

. Do we have an adequate library of teaching/learning aids/for teachers/students?

. What equipment would we wish to have?

. What resources are allowed for publicity work in the budget?

. What documentation does the centre have (prospectus, magazine, orders, reports, etc.)

(Written by Angela Hemmerle)

page 16 of 16




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


